This article draws on qualitative data of U.S. high school students considering their place in the adult world; the purpose is to investigate Jeffrey Arnett's (2000) concept of "emerging adulthood" as a new stage of life course. Drawing on interviews and observational data collected around the time when Arnett's notion of emerging adulthood started to take hold, I use intersectional interpretive lens in order to highlight how race and gender construct emerging adulthood as high school students move out of adolescence. I consider Arnett's thesis twofold. First, when emerging adulthood is examined intersectionally, young people reveal that -rather than being distinct periods that can simply be prolonged, delayed, or even reached -life stages are fluid and constantly in flux.
independence. However, maturity also includes responsibilities, such as having children, engaging with questions of sex and sexuality, and taking responsibilities for and within the community, which prior generations ascribed to adults. I specifically target the youth during the time period that Arnett saw as the dawn of emerging adulthood in order to reveal how the youth themselves understood and articulated this process.
My discussion proceeds as follows. I first describe the life course stage of emerging adulthood, arguing that it must be understood not as merely an experience of transition, but also in the context of post-industrial changes in the social and political life. Beyond taking account of the specific youth culture, I engage with generational arguments about changes that young people experience, and discuss the life course process as transitions between different stages of maturity. I then examine how the intersectional approach can shed light on the cultural understandings and transitions between life course stages, addressing specifically how the contemporary context draws on -and problematizes -being a raced and gendered adult. What emerges from the qualitative data is not just the ways in which young people have begun to struggle with embracing full adulthood, but also the fact that they question -and struggle with -the markers of adulthood, reshaping what those markers mean and when, where, and to whom they apply.
After this discussion, I describe my data and methods. I use data from the early 2000s in order to show how young people helped to create the life course stage of emerging adulthood through the process of negotiating boundaries between adolescence and adulthood. My findings and data analysis both show that, while the transition is complex and nuanced, I can provide a glimpse into this process as we see it unfolding and as young people are navigating through -and imaging -their future adult lives.
Life Course Studies
Sociologists of youth and the life course have long seen adolescence as a transitional stage between childhood and adulthood. While psychologists view ages 13-19 developmentally, i.e. as a period of moving from being a child into adulthood, stratification scholars might conceptualize this age range as an important time for the younger generation to reproduce the social and economic circumstances of their parents (Blau and Duncan 1967) . Coleman (1961) argued that during the adolescent stage the youth develop a culture specific to their generation, where they operate in contestation with the adult world and are much more influenced by their peers than their parents. As such, adolescence prepares people to enter the world of adulthood while equipping them with an understanding of the social world that is specific to their generation.
Sociological scholarship (supported at the individual level by developmental psychology) has thus conventionally examined adolescence as a specific life stage, one that is undertaken as children develop their own consciousness and outlook, and prior to entering the adult world of independence, responsibility, and self-sufficiency. Shauna A. Morimoto However, with the movement of the Millennial generation from adolescence into adulthood, scholars began to argue that -beginning after World War IIlife-stage transition from teen years into adulthood did not happen so smoothly, with each generation taking longer to reach adulthood than those before them (Arnett 2000; 2015; Furstenberg et al. 2004; Risman 2018) . The factors that life-course scholars use in order to measure adulthood -such as being financially independent from parents, getting married, and having children -are taking younger generations longer to achieve. For Millennials in particular, the path to adulthood began to emerge as significantly less clear-cut than it was the case for past generations (Arnett 2015; Furstenberg et al. 2004; Risman 2018) .
On the forefront of this line of argument is the work of Jeffrey Arnett (2000) , who proposed that young people in the industrialized world are experiencing "emerging adulthood" as a new phase in the life course. Arnett (2000; 2015) argues that, beginning with the Millennial generation, the trajectory for Americans has shifted in such a way that adolescence is now followed by emerging adulthood whereby 18-30 year olds grapple with identity exploration, lifestyle choices, and uncertainty in employment. Arnett characterizes this phase as one of deep exploration, instability, and identity discovery, but also one that delays stable career choices and family formation.
Empirically, this is evidenced by trends that show that people are delaying marriage, parenthood, and home ownership, extending their time in college or school, and spending additional time living with their parents. Young people aged 18-30 are also much more likely now than in prior generations to experiment with various career options and choices, 'boomerang' back into their parents' home after initial attempts to establish their own household and pursue cohabiting within romantic relationships (rather than marriages).
While contextual circumstances and post-industrial shifts in both economy and family life coincide with Arnett's argument, it is less clear whether these changing circumstances give rise to a new life stage or, more simply, have shifted the ways young people can and do approach the sequential ordering of the life course. As more and more young people are moving on to obtain college degrees, almost 50% of those in their mid-twenties are still in school, while for some, college extends into their late twenties and thirties. Extended time in school delays entry into the full-time regular workforce and results in many people living with their parents rather than independently or with a romantic partner into their 20s and sometimes 30s (Furstenberg 2010; Pew Research Center 2016). In addition, the skyrocketing cost of college saddles many graduates with debt, redoubling the difficulty of financial independence (Draut 2006 (Furlong, Woodman, and Wyn 2011:375) . As such, viewing young people's lives intersectionally demonstrates that the sequential steps to adulthood are not ordered, but navigated according to the complexity of changing circumstances, social position, and individual choices structured by and through gender, race, class, and sexuality.
Intersectional Perspectives
Examining emerging adulthood -or the life course more generally -from an intersectional perspective shows that the processes of development and maturation are shaped by race, gender, sexuality, and other attributes that coincide with -and informlife decisions, expectations, and markers of entering adulthood. Intersectional scholars reveal that these categories are more than individual attributes of inequality; they are mutually-constituted relationships and structures of both penalty and privilege (Crenshaw 1991; Glenn 1999; Collins 2000) . Markers 
Data and Methods

Sample Description and Strategy
Research for this study was conducted in four In total, 116 students were interviewed in relation to this study. The racial composition of the sample included 15 African Americans, 5 Latinx, 5 Asian Americans, 1 Native American, and 1 Arab American. The remainder of the students interviewed were white. All students self-identified within binary gender categories, with sixty-five of the students identified as women and the rest as men. The majority of the respondents were reached in high-school settings, although participants were also recruited in a variety of other contexts, including neighborhood centers, malls, and other hangouts. My sampling strategy was to use a stratified-purposive sample as I drew from different schools that represented diverse student populations. In order to do this, I selected large public schools in each of the towns. When conducting the interviews, I also learned how youth in each community were connected to civic or volunteer actions in the area, and I sampled from these locations as well. Therefore, to supplement these school-based samples, I also drew from neighborhood centers or other place-based sites that would tend to overrepresent lower-income and underrepresented minority students.
Data Collection Methods
Analysis
The interviews were transcribed and analyzed through the coding of emergent themes and issues that came out of the interview and observational data. I summarized key themes, discussions, and theoretical issues that appeared in the interviews, Monique explains that her pregnancy is a choice and that others judge her without knowing anything about her or her circumstances. Monique's decision to plan a pregnancy when being a high-school student demonstrates not only that the decision to have children while unmarried and still in high school can be a well-reasoned choice that came about through deliberate thinking and planning, but also that young women have the capacity and ability to make these or other choices as they see their lives and futures. In doing so, Monique's articulation that she wants to have children, but she also wants to be done with child-rearing by the time she is 30, indicates that she is pushing up against the expectations of gender and family planning that are consistent with the concept of life stages and emerging adulthood. To put it another way, Monique's decision to have children while in high school so as to finish child-rearing by the age of 30 and have the freedom to explore highlights whether this life-course sequencing makes her 'more' or 'less' of an adult.
Monique's case also illustrates how the ideas of masculinity and femininity are not fixed, but relative to race and other intersections, and thus critical to un-derstanding a life-course trajectory (Connell 1995; Corsaro 1997) . As a black woman, her emphasis on family and integrating family responsibility into her ambition and life plans are not exceptional, but expected (Davis 1981; Collins 2000) . Since Monique already has a young child, she wants to concentrate her child-rearing into a short span when she is still young, which will allow her to pursue further goals once her children are older.
Moniques's situation illustrates that lifestages are consistently negotiated and subject to how contemporary notions of race and gender -and other stratifying structures -are changing. Kirta, a white 17-year-old, is another example of how young people are transitioning out of adolescence in ways that grapple with gender. Kirta, however, is questioning the binary categories of masculinity and femininity and, as such, offers an intersectional perspective on life course stages as she enters adulthood. Kirta explains that she started an organization called 'Students for Social Justice' that seeks "to end social injustices, like racism, sexism, you know, other -isms." Therefore, the justice Kirta envisions involves helping people, but in a way which entails demolishing structural inequalities. In addition, Kirta is active in the 'Gay Straight Alliance' at her school, whose "primary focus [is] to end homophobia."
It is with regard to Kirta's concerns about sexuality and sexual identity that she captures many aspects of emerging adulthood and the ways that the 
Reifying Conventional Pathways through
Individual Responsibility
Not surprisingly, a number of young people articulated a much more conventional understanding of family formation and the notions of masculine and feminine behavior. As Monique notes, her classmates have judged her choices without information about her specific circumstances or decision-mak-ing. Interestingly, however, all of these students perceive these as adult choices and, as such, these choices belong to individuals. Specifically, sexual independence and the freedoms that allow young people to delay marriage also make it possible for adolescents to take decisions about adult behaviors, 
Pass it on?
Yeah, treat them like they want to be treated.
And that will get you pretty far?
Because I don't like to see kids struggling either. For Jared, adulthood is not about moving into adult roles and situations, but, rather, about acknowledging his own childhood and helping the younger generation move up and out of that situation as much as he can. As such, his view of moving into adulthood entails being a mentor in the community, but also acknowledging that that community limits the opportunities for adulthood. Jared has a strong desire to help others as much as possible by making sure that they are cared for and they do not have to struggle the way he had. He is aware of the difficulties young people face when they do not have opportunities, which is why he does his best to give to them and help in the ways he had been helped himself. As Wyn and Woodman (2006) Something." She discusses how schools could be made more successful:
I would like to see high schools more student-centered. Maybe more relevant to the real world and us having success in our lives. It being more rigorous maybe. Some students say they dropout because it's boring. It's not rigorous. And their relationships better, better much better relationships. Whether it's between students and teachers or students and parents or parents and teachers. Just all relationships should be much better. Way better.
Crystal points to the need to make high school more rigorous and more relevant to young people's lives and futures, while she also indicates that there should be ways to improve relationships between parents, students, and teachers. As such, Crystal is contesting the standard life course trajectory, because it does not fit in the expectations and experiences of young people from underrepresented populations. Since this trajectory is not available to all young people, the notion of emerging adulthood as a time for identity exploration and experimentation is also not available. Arguably, as with young women who start families in high school, those who drop out have to grow up more quickly than those who can take the time to try different careers, jobs, and identities. In suggesting that school should be "more relevant," Crystal is perhaps pointing to ways that the youth facing socio-economic and racial constraints contest the life course, but also the ways that they wish to change institutions into ones that are more applicable to everyone.
Students such as Keenon, a black 18-year-old, also express a desire to have their circumstances and life course reflecting their own experiences. Keenon did not really fit in at school, but he still placed value on the conventional ways of moving into adulthood, with college attendance and career aspirations. As a result, while still an adolescent, he looks to his community for support and friendship when he cannot foster these relationships within his school:
I'm like one of the only Black guys in my classes and stuff. There are not that many people I can relate to on a 'true friendship' level and that's kind of been detrimental to my experience in high school so that's why I've been trying to be out more in the community because that helps the time go by faster. You then meet people outside of [high school], you know, if they're older or whatever, you know, they tend to be able to understand a little more and you just sort of develop a rapport with them.
He goes on to indicate that he is leading an effort within his school to allow other students to also be involved in the community beyond the school boundaries:
We basically started that club because I used to be in Keenon's efforts demonstrate how young people wrestle with identity, but also how they use their identity and situation to shape the world around them. For Keenon, this means taking matters into his own hands and creating opportunity even though his own opportunities are limited for financial reasons. Indeed, Keenon mentions that -although he has done well in school and is a high-achiever -he will attend the local state university, because his family cannot afford more costly (and prestigious) private university tuition. Through this process, Keenon is conforming to a fairly standard lifecourse path that is consistent with transitioning into emerging adulthood. However, at the same time he is stretching the boundaries of structural constraints in the adult world and community. As Woodman and Wyn (2015) explain, Keenon, Crystal, and Jared all serve as examples of young people who are redefining structural constraints. For each of these young people, this redefinition is not because they no longer face constraints, but, instead, they continue to face them. Therefore, confronting these constraints involves acknowledging their circumstances and navigating social structures in a way that resonates with their own experiences and trajectories. However, as is the case with negotiating family planning and other adult decisions, adolescents tend to go through a life transition as an individual process that they maneuver around on their own terms.
As a result, the youth hold themselves responsible for their own trajectory and transitions (Morimoto and Friedland 2011). For the underrepresented youth, this means trying to forge a path that is meaningful to their own experiences, but with less assurance that structures either constrain or enable their choices (Beck 2006) . The route to adulthood, therefore, is less about transition between life stages and more connected to how youth navigate the uncertainty that adulthood brings.
Ambition and Achievement
Scholars have partly linked this uncertainty to high levels of ambition and the culture that is based on shows the intellectual understanding that maternal and professional responsibilities are difficult to balance, but, by being grounded in who she is, she can "do anything." Indeed, research shows that young women often do not understand the difficulties and constraints they will face as adults (Coppock, Haydon, and Richter 1995; Sigel 1996) . Rachel believes that her future adulthood is about her own choices and decisions; she is accountable to herself and this self is the only thing that can prevent her from meeting these expectations.
Pressure and Anxiety
Alongside these high levels of self-direction and individualized ambition comes the age of self-discovery and changing pathways that Jeffrey Arnett (2000) associates with emerging adulthood. For many young people, however, individualized ambi-tion also comes with increased levels of pressure, anxiety, and alienation. In her study of college girls, Pamela Aronson finds out that young women "describe their feelings about graduating with words such as panic, fearful, down, lost, nervous, scary, and frightened" (Aronson 2008:70, emphasis original) . For Rachel, feelings of anxiety and unhappiness are connected to the stress and expectations about school, the worry about college applications, and a general sense that she does not have time to reflect on who she is. In particular, stress about college admission and attendance was an often-mentioned theme pertaining to moving into adulthood (see also Morimoto and Friedland 2013) . Rachel, therefore, demonstrates the complex navigation that is a part of young people's lives as they move into adult life.
While she feels that the demands she has to meet are so great that she is unable to have a sense of self, she is also highly ambitious and self-reliant with regard to her many expectations of herself as an adult.
For young people, therefore, the confusion, identity searching and anxiety that comes with transitioning into adulthood is partly due to having to choose from so many different pathways. Thus, becoming an adult is also a process of determining what that path to adulthood looks like and what it entails. All of this responsibility can feel like a burden and, thus, be alienating.
Cienna, a working-class 19-year-old Latina, explains how difficult imagining adulthood can be. From her perspective, high school is a struggle, especially as she gets older and feels she is facing greater responsibilities, making tough decisions, and struggling with hardships. Cienna is involved with school activities and organizations, but she finds high-school life itself somewhat overwhelming. As she explains, "As life goes on, you just…You have trials and tribulations. No one ever said life was going to be easy.
I'm finding that out now." Cienna and Rachel both describe feelings of stress and alienation as they prepare to embark on adult responsibilities and ex-Emerging Adulthood: An Intersectional Examination of the Changing Life Course pectations. For both of these young women, their anxiety is internalized and generalized to feelings about who they are or how they deal with life.
The transition into adulthood, therefore, is far from easy and involves a long process of negotiation and navigation as students forge their pathway forward.
As Arnett (2000) course. In addition to revealing how standard transitions are not available to all students, they negotiate the terms and shape of the adulthood they imagine. In doing so, they are self-reliant in ways that make them grapple with stress and anxiety, which makes for a key component of adult life.
Discussion and Conclusion
Emerging adulthood is characterized as an extended transition from adolescence to adulthood. Arnett (2000; 2015) suggests that young people wait longer to establish themselves in adult lives, with job security or a career path, stable long-term relationships and families, and general security. Instead, they experience processes of identity exploration, insecurity, and low levels of commitment to career and family. From the perspective of the adolescents involved in this study, transition into adulthood is shaped by exploration, partly because young people (like Kirta) do not necessarily feel the need to get married, or they struggle to finance the college career they desire(like Keenon). However, this is not limited to taking the long path on the lifecourse. On the contrary, young people are contesting and reshaping the various structures and constraints of previous generations, and in the process they are questioning that lifecourse by means of their own attitudes and behaviors. While many of these presumptions and structures remain in place, alternatives are available to young people nowadays and they are able to form their own legitimate pathways to adult life. In part, this is due to the emphasis on individuality and achievement; in teen years, before entering the adult years, there is an emphasis on achievement and be- Therefore, the lifecourse that Arnett sees is largely based on the confluence of the generational context with gendered, classed, racialized, and heteronormative notions of what it means to be an adult.
An intersectional understanding of the process of growing up emerges in such a way that in examining the shift of our ideas about gender and gender boundaries, we can also see how race constrains and enables pathways to adulthood. These changes influence how young people experience the process of becoming adults -both in terms of the length of time it takes as well as a multitude of routes to adulthood that they must navigate. Importantly, being an adult is no longer implicitly contingent on being a man or a woman, a husband or a wife, a mother or a father. Rather, being an adult is contingent on navigating one's way though the world by reliance on networks and personal resources while defining the self and fulfilling goals. Thus, as the youth contest and change the boundaries around gender and the opportunities available to them according to race and class, one can see more clearly how growing up is a raced, gendered, classed, and heteronormative process.
The young people of today are involved in shaping, navigating, and negotiating their own lives and circumstances. In doing so, they 'complicate' what were once taken-for-granted categories, such as gender and race. As a result, today one enters into adult stages that for prior generations had been clearly -although not always explicitly -dependent on gender categories and the socio-economic status. In other words, adulthood is less about coming of age as a man or a woman, and more about navigating all of the complexity associated with being an adult, including -but not limited to -negotiating what it means to be a responsible gendered adult. Beyond simply elongating the time between the signposts of job, marriage, family, and stability, as young people transition out of adolescence and into the stage of emerging adulthood, they are problematizing these signposts while shaping their own identities, futures, and circumstances.
Limitations of This Study
The research I presented is limited to a qualitative study conducted in the United States as adolescents Another weakness of the presented study is that the young people interviewed here do not know how their lives will turn out, i.e. they cannot in all certainty say whether the decisions they are making at this point will delay, elongate, or complicate their paths to adulthood. Moreover, they do not know if they will remain in their careers long term, achieve school goals, or develop their communities in the ways the imagine. The value, however, is not in whether they enter 'emerging adulthood' per se, but in how they negotiate this transition and how their situated lives complicate the broader life course trajectory.
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